VI. Planning for the Revision Process
NCATE: Standard 2: Assessment System and Unit Evaluation expects that the professional education unit has an assessment system that collects and analyzes data on applicant qualifications, and candidate and graduate performance. It is expected that the teacher preparation institution assesses a candidate’s competence before admission to a program, during the course of the preparation program, including assessment of field-based and clinical experiences, and before the completion of the program and/or recommendation for licensure. Multiple assessments should be used, and must include performance-based assessments.
   
   

	UG Programs
	
	Planning Initiatives for the Revision Process
Talking Points/tp refer back to

	Common Themes Between IHE’s

	Black Hills
	Laura
	
	Migration Towards e-port Move
	After the Dust Settles

	UMD
	Davina
	· 
	Pre-Phase

· “what we do has worked-why change?”
· “won’t be able to get what we want with e-port”( 
· “perhaps just parts” in e-port

Phase I

· look at what have and how could convert
· confusion, reluctance to change

· look at template and eport options

· sometype of database utilized—back-mapping courses with requirements
· get to know eport options and pilot

· template for diff depts.
· Look at how different units can combine to help develop organization portion 

· Organizational portfolio w/ department portions w/ SPA

Phase II 

· Pilot e-port with cohorts 

· On-going formative and summative assessments
· On-going conversion of assessments into dept templates

· On-going efforts to combine departmental requirements were can, under organization assessment requirements while be flexible enough for SPA requirements and students creativity
	· The driver -- due to / or reflects NCATE requirements 
· Most ( not all (WF) have different committees 
· Unit Assessment Committee oversees organizational portfolio--system designed to respond to accreditation data and self-improvement.  

· Technology Support “committees”

· Support for infrastructure “items” 

· Support for training (faculty, staff and students)

· Portfolio Committee actively involved with state efforts to revise and improve the initial licensure process and its connection to student-constructed portfolios. 

· Different teacher programs have different perceptions- various divisions and programs have to work together - have to agree upon implementation strategies. 
· Plethora of National, state and local criteria

· COE templates and Unit templates utilized

· Help assure all standards are addressed 

· Helps in process of disaggregating data 

· Helps to find some consistency between departmental units

· Departments back-map to assure courses will meet requirements of all standards—and fits within COE Framework

· Several have a database (UMD, Lesley)  to help align

· Are core courses helping students meet requirements?
· What evidence is produced to assure?
· What changes need to be made to assure etc…?
· Helps disaggregate demographic data required (also helps then with internal University needs/Middle States)
· Faculty still influence content

· Most add items through course requirements

· Formative assessment via course requirements-throughout programs

· Summative assessments 

· In house faculty/advisors

· PDS coordinators

· LSS teachers/advisors

· Constant reviews/modifications-as standards and tech constantly changing—faculty/students still want some freedom
· Needs to provide demographic data about students and compiling this data into historical records. 
· Must be able to make use of national and state based assessment data, such as state and national standards.
· Must be capable of following students through their academic program as well as their professional career. 
· Need faculty to agree on some consistency yet e-port that has template flexibility for diff program needs
· Training for faculty (initial with e-port) and regarding on-going new tools—handouts/tutorials/how-to’s have been helpful

· Training for students early on (still a problem with 1. how to “reflect” and 2. what to you do with students who enter into COE program after content courses or transfer in)

· initial and ongoing expense of implementing electronic portfolios. Expenses

· technology, faculty time for curriculum design,

· design and revision of assessment documents; 

· time and expertise to conduct data analysis;

· time and expertise to conduct program evaluation based upon portfolio data. 
· Schools of Education- separate divisions and programs decisions made autonomously. In order for portfolios to be implemented throughout the School of Education, faculty from the various divisions and programs will have to work together. This means that a large number of faculty members will have to agree upon implementation strategies. 

· Expertise in data collection, data management, and data analysis 

· Hiring of “Data Handler”
i. Director of Institutional Research and Assessment for the University (Lesley)
ii. COE Assistant Dean, Interdisciplinary Research and Assessment
· Coordinate development and implementation of short-term and long-term strategic plans for assessment and evaluation 
· Collaboratively design program evaluation and assessment activities to inform both internal and external constituencies 

· Develop professional development activities for faculty and staff to support assessment and evaluation efforts
· Provide one-on-one and small-group consultations with faculty and staff to address their individual learning needs in the areas of assessment and evaluation. 



	UVM
	Joyce
	· 3 different committees considering how will continue to evolve ePortfolio process. 
· Unit Assessment Committee oversees organizational portfolio--system designed to respond to accreditation data and self-improvement.  
· The College’s Technology Committee is developing a plan to include adequate support services to institutionalize eportfolios- Web-composed portfolios can take a great deal of support. - Four programs (elementary, middle, secondary, and physical education) require a computer classroom integration course while four programs (early childhood, art, music, athletic training) do not have any structured computer course and their integration of technology is spotty as is the ability of their students to create effective eportfolios.
· the Portfolio Committee is actively involved with state efforts to revise and improve the initial licensure process and its connection to student-constructed portfolios.
· National, state and local constraints also impede this process by publishing a plethora of criteria that must be met and evidence applied leaving students little time and few opportunities to personalize their portfolios. Most state criteria currently address evidence from student teaching experiences, impeding the developmental portfolio process and new pressures for “scientifically-based data” from the federal government is narrowing the definition of assessment to standardized numerical data. 
· Creating consensus in a culture that promotes individuality has proven difficult. 
· Each of our eight undergraduate teacher certification programs have different perceptions of what a portfolio should contain and how they should be constructed. 
· Students that do not have their own laptops or a newer computer do not have equal access to technology to construct ePortfolios. 

	
	

	Valdosta
	Diane
	· COE portfolio template -committee –review
· LiveText system with template  
· Change often creates new challenges.  There is a need for initial and additional LiveText training for faculty.  
· preservice teachers required to purchase LiveText when entering all COE programs.  
· receive brief introduction to the LiveText system as part of their informational seminar before beginning the COE programs. 
· piloted groups working with eport systems

·  challenge (esp. preservice teachers)- write reflections that  provide the information and explanations needed to show they have achieved each of the standards.  
· Assignments submitted into the electronic portfolio as part of their course requirements.   
· Department heads and faculty members have another challenge in back-mapping to make sure the department courses will meet the requirements of all the standards of the new COE Framework, and evidence will be placed in the new eportfolios for all standards.
	
	

	Wake Forest
	Ann
	· Faculty in programs influence the content of the electronic portfolios. 
· There are no formal committees dedicated to electronic portfolios as the portfolios are considered an integral part of the course curriculum. 
· Formative assessment of candidate products occurs within the courses where the products are required, throughout the programs.
· Summative assessment occurs in a variety of ways. The state required technology portfolios are evaluated by a group of external evaluators that include local teachers and technology professionals from the school system and the university. The video-based portfolios are also evaluated by external evaluators, including administrators from local schools.
· The Department of Education faculty use these external evaluation sessions as an opportunity to receive feedback on the content and presentation of the portfolios in order to continue to address the needs generated from the field.
	
	

	GRAD Programs
	
	
	
	

	Lesley
	Linda
	· constant review

· requirements and technologies change periodically
· Planning for changes used to be the responsibility of the TIE Division and was done through faculty meetings and a Portfolio Committee.
· However, changes will be occurring in the near future because the entire School of Education is now undertaking program evaluation. 
· A review of the portfolio process will be considered by the SOE leadership and the entire SOE faculty.   
· a constant review process helps us to be certain that our courses align with the myriad of goals and standards that our students must address. 
· The School of Education, Curriculum Committee has a standard format for all course syllabi. Each “required” section of the syllabi format has been used as a field in a database. Both MS ACESS and MYSQL database programs are used . Actually, once the database was completed in Access, published online using software MYSQL. database available online and faculty help maintain the database. 
· Major Course Assignments described in course syllabi for every course -assignment descriptions ALIGN with standards. Alignments with standards are done by having a second database of all the professional teaching standards (both state standards and national standards).  various standards that each task addresses are identified, and the course mentor reviews those relationships to ensure accuracy. Using the online databases, faculty who mentor courses can read and edit the descriptions of major course assignments, they can see how the courses they mentor align with standards, and they can do database searches for information about other courses.
· The database system briefly described above can also be used to see which courses need to be included in the set of required courses to meet the certification requirements of any state. We can use the database to see how completely our courses align with national standards including ISTE and TEAC. We can use the database to identify which assignments in the Masters Degree program must be included in a student’s portfolio in order for them to demonstrate that they have met all professional standards in the state where they are seeking licensure. 
· This database system has also made it possible to respond to requests from our Regulatory Office at the University’s request. 
· initial and ongoing expense of implementing electronic portfolios. Expenses

·  technology, faculty time for curriculum design,

·  design and revision of assessment documents; 

· student advisers summative portfolio assessments 

· time and expertise to conduct data analysis;

·  time and expertise to conduct program evaluation based upon portfolio data. 

2. freedom is lost. 
3. In the School of Education there have traditionally been separate divisions and programs where decisions are made autonomously. In order for portfolios to be implemented throughout the School of Education, faculty from the various divisions and programs will have to work together. This means that a large number of faculty members will have to agree upon implementation strategies. 

RECOMMENDATIONS

1. Needs to be capable of providing demographic data about students and compiling this data into historical records. 

2. Must be able to make use of national and state based assessment data, such as state and national standards.

3. Must be capable of following students through their academic program as well as their professional career. 

4. Must allow for faculty to provide a variety of different templates for student portfolios. flexibility so that departments and divisions across the University are able to use portfolio templates that meet their needs and those of their students. 

Expertise in data collection, data management, and data analysis 

Lesley University has just appointed a Director of Institutional Research and Assessment for the University. The position will focus upon the following roles: 

· Coordinate development and implementation of short-term and long-term strategic plans for assessment and evaluation across the University 

· Collaboratively design program evaluation and assessment activities to inform both internal and external constituencies 

· Develop professional development activities for faculty and staff to support assessment and evaluation efforts, both within schools/programs and university-wide 

· Provide one-on-one and small-group consultations with faculty and staff to address their individual learning needs in the areas of assessment and evaluation. 

With a new member of the faculty in this research and assessment position, the university is on-track to conduct thorough data collection, management and analysis.  


	
	

	NLU
	Arlene
	· informal assessment program faculty.
· Graduating students present final portfolios at a session to which TIE Advisory Committee Members, faculty, and prior graduates are invited.  
· portfolio participants reflect on the portfolios as a demonstration of program outcomes --comment on the presentation format (small groups reviewing two or three portfolios), this still is not a systematic process.  
· reviewed at the program level, and faculty of that program need to work on designing the purpose and process of portfolio development.  There should be a difference between reviewing the portfolio process and collecting/analyzing program/institutional data.  Unfortunately, load hours are not really provided to faculty leading assessment processes.
· candidates to choose the platform and application of choice as they develop the container for their portfolio materials. instructors must be willing to develop new skills on an ongoing basis; 
· the learning is never done—there are always new applications (e.g., eZedia) that come along and students begin to use these even if they are not supported by the institution.  Instructors must be able to help students troubleshoot difficulties they encounter in preparing their final CD’s.
· current portfolio process is instructor dependent.  
· candidates do not always have clear understanding of value/purpose of the portfolio process. 
· Students pay for the portfolio course
· Designing portfolios to meet external standards may reduce emphasis on contextually-valued goals
· concern student privacy. We have not yet resolved this issue. What materials may a candidate remove from the final portfolio to protect his/her own students? 


	
	


