Wake Forest University - Portfolio Stories

Two Portfolios

I. RATIONALE
Online Portfolio
For state licensure requirements in technology 


Assessment

For demonstrating skills 


Developmental (shows performance in courses throughout program)


Showcase (candidates use their website to help find employment)

Public

Professional Development Portfolio – DVD (video-based)
For demonstrating growth as a classroom teacher & reinforcing reflective practice

Developmental


Reflections focus on curriculum, professional, and technology 
standards as well as pedagogy and learning theory

Private (integrates video clips from student teaching with videotaped personal reflections about the significant teaching events captured in the classroom)

II. Establishing an Initial ePortfolio System

Organizational needs: For both portfolios, technology resources are necessary. Both portfolios require the collaboration of faculty to support the development and completion of the products. 

Curriculum needs: 
Student needs: Student needs are met through technology support and access to hardware/software to complete portfolios. All students must take a required Educational Technology course where they learn to use all of the tools necessary for completion of both portfolios.
III. Changes We (Panel Members) Have Implemented in Our Portfolio Systems

At WFU, several changes in the way we integrate ePortfolios have taken place since 1999. Most of these changes have been in response to faculty acceptance and appreciation of students’ ability to use the digital tools, access to new technologies (software and hardware), and program specific needs/desires for demonstration of candidate knowledge, skills, and dispositions. Of course, documentation for state licensure requirements program accreditation factor into portfolio development, but these expectations do not drive content. External expectations influence the faculty to embrace more efficient methods for capturing, storing, and presenting documentation of candidate performance. 
Elementary Education Program:
Since the first online technology portfolios were published in 2000, the use of candidate developed websites to present their knowledge, skills, and dispositions have evolved to encompass work from every course in the Elementary Education program. Within the last two years, faculty in the Elementary Education program have come to recognize that their students are quite capable of publishing their own work without each faculty member being knowledgeable with the software, hardware, and networking tools required to successfully publish the work online. 

Initially, the websites were designed to address the state requirements for demonstration of technology competence. At first these standards were a set of basic and advanced technology competencies established by the state, although the faculty member in charge of the portfolio requirements integrated the NETS*T with the state requirements. In 2003, the state adopted the NETS*T and the technology portfolio requirements shifted focus to the NETS*T although few changes in the expectations were required. More significant changes took place within the program that affected the content of the websites. In addition to the original technology portfolio, candidates are now expected to provide links to pages for each course in their program where evidence of their performance is published. Candidates also publish documentation of their participation in professional activities (conferences, workshops, resumes) and they often use their websites to publish personal information about their extra curricular activities and study abroad experiences. 

The new program-wide emphasis on the candidate-created website as a method for documentation of performance has increased the influence on the development of technology skills for communication of skills, abilities, dispositions, and experiences. 

Secondary Education Programs:

The electronic portfolios in the Secondary Education programs followed the same history as the Elementary Education program, but faculty comfort levels and appreciation of the benefits of technology for documenting candidate performance lead to one significant difference in electronic portfolios at WFU. 
The advent of simple digital video editing tools helped promote the development of a video-based electronic portfolio that demonstrates the candidate’s growth as a teacher. This growth is documented with video clips selected from footage captured during student-teaching and videotape of the candidate reflecting on the significance of the clips to his/her growth as a professional. The footage from the classroom and the candidate reflections are edited together into one continuous short film then recorded to DVD. 
The video-based eportfolio requires the collaboration of all faculty in the Secondary Education program as the final product requires candidate participation across three semesters of the program. This is a highly successful method for deep reflection on teaching practice where technology is vital, but does not drive the content of the portfolio.

IV. Reasons for Changes in Portfolio System

State and national standards affect the format of all of the electronic portfolios, but faculty do not allow these standards to dictate the content. Accreditation has influenced the use of electronic portfolios most by increasing faculty appreciation for using technology to easily archive student performance.

Evolving technologies most certainly permit faculty to design portfolio expectations that relate to what is known about quality teaching and technology integration.  

V. Assessing Internal and External Environments as the Basis for Change

WFU is a laptop school, and a totally wireless computing environment committed to pursuing the latest in electronic resources that support teaching and learning. Use of technology in the Department of Education responds to this philosophy by selecting electronic portfolio options that best support the needs of the candidates, the teacher education curriculum, and use easily accessible resources found on every candidate’s laptop. 

VI.  Planning for Review/Revisions to the Portfolio System

Faculty in both the Elementary and Secondary Education programs influence the content of the electronic portfolios. There are no formal committees dedicated to electronic portfolios as the portfolios are considered an integral part of the course curriculum. 

Formative assessment of candidate products occurs within the courses where the products are required, throughout the programs. Summative assessment occurs in a variety of ways. The state required technology portfolios are evaluated by a group of external evaluators that include local teachers and technology professionals from the school system and the university. The video-based portfolios are also evaluated by external evaluators, including administrators from local schools.
The Department of Education faculty use these external evaluation sessions as an opportunity to receive feedback on the content and presentation of the portfolios in order to continue to address the needs generated from the field.

VII. Challenges & Barriers to Modifying the Portfolio Process

WFU is fortunate to have few challenges to modifying the portfolio process. The greatest challenge the department faces is providing enough DV equipment to support the growing interest in video-editing technology. 

VIII. Recommendations

Continue departmental reflection, review, and discussion regarding the content and presentation of electronic portfolios. 
