Teacher Education Programs

University of Maryland, College Park, MD

Portfolio Requirements and Rationale for ePortfolios

Education professionals have many roles and need to draw upon many types of knowledge including knowledge of subject matter, curriculum, learners, educational goals and assessment, social context, and pedagogy. The knowledge base from these areas, in conjunction with standards developed by the Interstate New Teacher Assessment and Support Consortium (INTASC) and the Maryland State Department of Education (MSDE) Essential Dimensions of Teaching (EDoT), has guided the development of performance standards in initial teacher preparation programs within the college.

The UMD College of Education conceptual framework is presented to students through the undergraduate student handbook and through our students’ first professional coursework. The students become familiar with the conceptual framework as they prepare portfolios and participate in performance-based assessments (PBA’s). Candidate evaluations and assessments provide evidence that successful future educators in our programs demonstrate acceptable performance in each of the critical knowledge areas, thus helping to assure alignment between programs, field experiences, and assessments has been successful.

As early as 1996, faculty reviewed INTASC standards and Maryland’s Essential Dimensions of Teaching (EDoT) standards as they inventoried courses in their programs and began construction of an electronic performance-based assessment (PBA) system for each program. That instrument was field tested

and revised many times based on feedback from mentor teachers, teacher interns, field-based

instructors, PDS coordinators, and other college faculty. At the same time this cohort of

educators developed rubrics to systematize scoring. The PBA instrument currently focuses on

the year- long internship and is available for mentors, field-based instructors, and teacher

candidates/interns to complete on-line. 

Changes We (Panel Members) Have Implemented in Our Portfolio Systems

Reflection of the conceptual framework

The college’s conceptual framework focuses on preparation of reflective practitioners for a diverse society, and includes four foundational elements: 1) research and inquiry, 2) diversity, 3)collaboration, and 4) technology; and six knowledge domains: 1) subject matter, 2) curriculum, 3) learners, 4) educational goals and assessments, 5) social and cultural context, and 6)

pedagogy. Taken collectively, UMD’s assessment system, including PBA’s, aligns closely with the conceptual framework, addressing competencies and/or dispositions within each of these four foundational elements and six knowledge domains, as well as candidate’s ability to reflect on their practice.

Although the college’s conceptual framework drives what types of assessment procedures are used and what specific information is collected, the conceptual framework itself specifically identifies the INTASC standards as the “common core of teaching knowledge and skill… necessary to help all public school students acquire 21st century knowledge and skills.” Thus, the assessment system closely tracks the ten model core INTASC standards. The conceptual framework also identifies the National Board for Professional Teaching Standards (NBPTS), the standards of the specialty professional associations (SPA’s) (e.g., Council for Exceptional

Children, National Council of Teachers of Mathematics), and the EDoT standards as sources that inform the college’s assessment system. 

Throughout the year-long internship, teacher candidate performance is monitored through a standards-based PBA instrument. Each program area has its own version of a field PBA that reflects INTASC, EDoT, and SPA standards, as well as the college’s conceptual framework. Each initial teacher preparation program has developed a PBA that includes evaluation components that are carefully mapped onto the seven basic categories that comprise our cross  program candidate field performance data (formerly student teaching evaluation data). These seven categories include: 1) planning instruction, 2) delivery of instruction, 3) assessment of student learning, 4) classroom management and organization, 5) knowledge of content, 6) interpersonal skills, and 7) professional qualities. These seven categories map onto the six knowledge domains within the conceptual framework, as well. For reporting purposes, data from the student teaching evaluations were used for the college-wide summaries for the 2002- 2003 year. Beginning with the 2003-2004 year, student teaching evaluation forms have been discontinued, and cross-program candidate field performance data aggregated at the college level had been derived from the appropriate sections of the program-specific PBA’s. PBA’s are now on- line, allowing data to be accumulated and stratified in ways that will facilitate analysis. Each program has developed a unique plan for the incorporation of PBA’s into its assessment system. 
The instrument is completed quarterly by the candidate’s mentor teacher, and is reviewed quarterly during a three-way conference between the mentor teacher, intern, and university supervisor. Thus the instrument provides both the candidate and the university faculty with ongoing information about intern performance that is used to inform and guide the internship experience. Programs submit PBA data as part of their program reviews.

The college has also begun using a standards/syllabus alignment tool (SSAT). This instrument permits programs, departments, and the college as a whole to evaluate how well course syllabi map to a given set of standards. Faculty use a web-based system of forms to view the set of standards (in its initial iteration it is limited to the Maryland teaching technology standards [MTTS]) and indicate if their individual syllabi address those standards on a section/indicator basis. Programs can review an alignment analysis chart, which highlights how well a user selected subset of courses addresses those indicators. In both of the above systems, programs can also download specific data for import into off- line databases for further evaluation. In addition to the technology components listed above, the college is moving toward placing its data library on- line so that the appropriate faculty and stakeholders outside of the college may access these data electronically.

While portfolios vary between departments, most begin artifact collection early in the students program. Currently final portfolio development takes place throughout the internship year. Candidates work with PDS coordinators, faculty, mentor teachers, and/or university supervisors to select, describe, and reflect upon final artifacts that demonstrate their knowledge and skills. Portfolios are correlated with the performance assessment documents to allow candidates to focus on standards to guide their experiences throughout the internship year. Program-specific certification standards also shape the portfolios. Through seminar discussions, portfolio reviews, and/or poster sessions, candidates have opportunities to highlight their strengths and identify their weaknesses. This ongoing

process helps to connect university coursework and internship experiences, and provides support to candidates as they continue to develop their knowledge and skills.  Portfolios contain artifacts and reflections related to beginning teacher standards. Rubrics have been developed for assessment of these products. Measures defined in those rubrics align with the knowledge domains emphasized in our conceptual framework. Portfolios are reviewed prior to graduation to ensure that students have documented the critical skills and understandings gained during their program.

UMD’s  teacher education programs include three departments, Special Education (EDSP), Curriculum and Instruction (EDCI) and Human Development (EDHD) – Early Education. Curriculum and Instruction has several specialty areas: English, Math, Science, Social Studies, Art, TESOL, Reading, Foreign Language, etc…. Each department has slightly different requirements. Below highlights some specifics for each and the rationale for the movement to ePortfolios

All Departments

Candidate proficiencies are aligned with professional and state standards.

The UMD COE conceptual framework provides the context for developing and assessing candidate proficiencies based on professional, state, and institutional standards. To assess the competence and performances of students in our teacher preparation programs, we use the guiding principles and performance standards generated by the Interstate New Teacher Assessment and Support Consortium (INTASC). Created by representatives of the teaching profession along with personnel from state education agencies, these standards represent a common core of teaching knowledge and skills that will help all public school students acquire 21st century knowledge and skills. The standards were developed to be compatible with the advanced certification standards of the National Board for Professional Teaching Standards and other standards developed for advanced programs. Additionally, our college is implementing the Maryland Redesign of  Teacher Education, which requires that our teacher education programs be both standard- and

performance-based and linked to the major elements of state P-12 school reform. All initial certification programs reflect state standards such as the Essential Dimensions of Teaching (EDoT) which align with INTASC. These standards parallel the standards that guide our advanced  programs, such as Interstate School Leaders Licensure Consortium (ISLLC) Standards for administration and supervision and the counseling standards.

As these standards and those of specialized professional associations (National Council of Teachers of English, National Council of Teachers of Mathematics, etc.) are reviewed, revised, and approved, we incorporate updated subject area standards for preservice teachers into our teacher education programs. Two other sets of standards have had a great impact on our programs during the past few years. We have worked with the Maryland State Department of Education during the conceptualization and development phases of its professional development school standards and Maryland Teacher Technology Standards (MTTS). While technology content courses are available, there are no longer specific “required” computer/technology courses. Instead, departments fully integrate the MTTS throughout their curriculum. 

Special Education
The development of a professional portfolio is a valued process for documenting teaching performance and experiences, breath and depth of teaching abilities, and reflective thinking.  It is also a means to enhance job searches and the interview process because a professional portfolio is a selection of artifacts and reflective entries representing professional experiences, competencies, and growth during a teacher candidate’s pre-service teacher preparation. 
From the start of the undergrad special education at UMD, faculty and students discuss the 10 CEC (Council for Exceptional Children) performance based standards.  UMD closely follows the standards that can be found at: http://www.cec.sped.org/ps/perf_based_stds/standards.html.  Students are told to save all of our assignments to possibly include in the portfolio.  The final portfolio is due at the end of the 5th and final year of the program.  The portfolio in the past, has been either in a binder or done electronically- more recently converting over to an electronic means. It includes 10 sections, 1 for each CEC standard.  At the beginning of each section, the CEC standard must be listed and described.  Students must include at least 1 "portfolio resource item" in each section (1 assignment from coursework or practicum experience in the schools) that meet the standard in some way. Each entry must also include a reflective evaluation which highlights professional growth and learning; and each student in any photograph must have a photo release form signed by parent/guardian. In addition to the 10 standards, students are required to have a section on "My personal philosophy and goals" in terms of education, as well as a copy or their resume and rewards/letters of recommendation.  
Additional suggestions for inclusion in the portfolio may include: acknowledgment, description of field placements; graduate coursework completed; evaluations by self or others; professional recommendations; transcripts; PRAXIS I and II test scores; honors/awards; teaching certificates; letters from students or parents with identifiable information removed; description of volunteer experiences; professional membership certificates; extra-curriculum activities; learning centers; bulletin boards, sample IEP’s; workshops attended or conducted; and personal home page.

Also included in each teacher candidate's portfolio is their Capstone Instructional Inquiry Project, which consists of classroom based educational research focusing on creating positive student outcomes. Teacher candidates also display their professional portfolios at a poster session scheduled prior to graduation, open to all students and faculty in the College of Education, as well as invited guests from school systems and family members. 
Students take in their final year, a Capstone Seminar, which helps them finalize their finished product. More about this course can be found at: 
http://www.education.umd.edu/EDSP/current/syllabi/spring03/490.pdf
Faculty use a rubric in assessing the Professional Portfolio for each teacher candidate.
Teacher candidates are also required to complete a self-assessment regarding the compiling of their portfolio and the overall process.  

A decision to go totally electronic has not been determined at this time. However, as more students choose to development eportfolios, the department has began discussion of this possibility, and expects to make a discussion over the 2005 summer. 
Early Childhood Education
Teaching portfolios allow candidates to showcase the effect of their teaching on student learning, and thus offer faculty another opportunity to assess candidates’ ability to help all students learn. The portfolio requirement in the early childhood program serves as an exemplar. Students are required to develop a working portfolio to document growth over time.  The process of portfolio development commences in EDHD 210 and EDHD 220 (pre-professional courses) and continues throughout the ECE program.  National Association for the Education of Young Children (NAEYC) standards, as well as MSDE Technology Standards, helps serve the framework for each student’s portfolio.  Portfolio artifacts provide authentic evidence/artifacts of the student’s knowledge of subject matter, ability to plan and deliver instruction, assess student learning, manage the classroom and display appropriate professional behavior. Entries include explanations and reflections that relate to artifacts and their relevance to the performance standards. Candidates’ narratives are expected to reveal insight, critical thinking, and problem solving abilities. University faculty guide the interns in describing artifacts and question the interns about the underlying content, pedagogical knowledge, theoretical, and empirical knowledge base as evidence through reflection. Portfolios are used in conjunction with the performance assessment instrument during the final, yearlong internship, to monitor/assess the teacher intern’s progress. Each portfolio is reviewed by course instructors regularly throughout the

program, and ultimately evaluated at the end of the candidate’s program by the mentor teacher, field based instructor, and PDS Coordinator, using a standard rubric.

Early Childhood Education 

Portfolio Evaluation Rubric

Intern_______________________________

Phase I_____     Phase II _____       date________________

Portfolio Reviewer____________________________

	
	Does Not Meet-0
	Meets-1
	Proficient- 2
	Distinguished-3

	Cover Design

Rating:_____


	No cover page, mistakes, or unprofessional appearance
	Free of spelling or other errors, basic information, professional
	Mistake-free, accurate, professional in appearance, 2-color
	Mistake-free, accurate, professional in appearance, more than 2-colors

	Table of Contents

Rating:______


	Missing or difficult to follow, errors or inaccuracies, missing basic information
	Mistake-free, accurate, contains page numbers for all basic information
	Mistake-free, accurate, easy to follow, contains page numbers for all  information
	Mistake-free, accurate, easy to follow, well formatted, contains page numbers for all information

	Resume

Rating:_____


	Missing, contains errors or typos, difficult to follow
	Mistake-free, accurate
	Mistake-free, accurate, easy to follow
	Mistake-free, accurate, easy to follow, well formatted

	Philosophy of Education

Rating:_____


	Missing, contains errors or typos, body: less than 1 page or  more than 4 pages with no connection to standards
	Mistake-free, required length, limited knowledge base references
	Mistake-free, required length, multiple & well-integrated knowledgebase, limited disciplinary references
	Mistake-free, required length, multiple and well-integrated knowledge base and disciplinary references

	Standard 1

Promotes Child Development and Learning

Rating:_____


	Missing, contains errors or typos, difficult to follow
	Mistake-free, accurate, limited number of artifacts that cover only a few aspects of the standard. Explanations and reflections are brief and unclear.


	Mistake-free, accurate, easy to follow, adequate number of artifacts that cover some of the aspects of the standard.  Explanations and reflections are of an adequate level description and reflect the context.
	Mistake-free, accurate, easy to follow, great number of artifacts that cover most aspects of the standard.  Explanations and reflections are exceptionally comprehensive, detailed and insightful and reflect the context.

	Standard 2

Building Family and Community Relationships

Rating:_____


	Missing, contains errors or typos, difficult to follow
	Mistake-free, accurate, limited number of artifacts that cover only a few aspects of the standard. Explanations and reflections are brief and unclear.


	Mistake-free, accurate, easy to follow, adequate number of artifacts that cover some of the aspects of the standard.  Explanations and reflections are of an adequate level description and reflect the context.
	Mistake-free, accurate, easy to follow, great number of artifacts that cover most aspects of the standard.  Explanations and reflections are exceptionally comprehensive, detailed and insightful and reflect the context.

	Standard 3

Observing, Documenting, and Assessing to Support Young Children and Families

Rating:_____


	Missing, contains errors or typos, difficult to follow
	Mistake-free, accurate, limited number of artifacts that cover only a few aspects of the standard. Explanations and reflections are brief and unclear.


	Mistake-free, accurate, easy to follow, adequate number of artifacts that cover some of the aspects of the standard.  Explanations and reflections are of an adequate level description and reflect the context.
	Mistake-free, accurate, easy to follow, great number of artifacts that cover most aspects of the standard.  Explanations and reflections are exceptionally comprehensive, detailed and insightful and reflect the context.

	Standard 4

Teaching and Learning
	
	
	
	

	4a. Connecting with Children and Families

Rating:_____


	Missing, contains errors or typos, difficult to follow
	Mistake-free, accurate, limited number of artifacts that cover only a few aspects of the standard. Explanations and reflections are brief and unclear.


	Mistake-free, accurate, easy to follow, adequate number of artifacts that cover some of the aspects of the standard.  Explanations and reflections are of an adequate level description and reflect the context.
	Mistake-free, accurate, easy to follow, great number of artifacts that cover most aspects of the standard.  Explanations and reflections are exceptionally comprehensive, detailed and insightful and reflect the context.

	4b. Using Developmentally Effective Approaches

Rating:_____


	Missing, contains errors or typos, difficult to follow
	Mistake-free, accurate, limited number of artifacts that cover only a few aspects of the standard. Explanations and reflections are brief and unclear.


	Mistake-free, accurate, easy to follow, adequate number of artifacts that cover some of the aspects of the standard.  Explanations and reflections are of an adequate level description and reflect the context.
	Mistake-free, accurate, easy to follow, great number of artifacts that cover most aspects of the standard.  Explanations and reflections are exceptionally comprehensive, detailed and insightful and reflect the context.

	4c. Understanding Content Knowledge in Early Education

Rating:_____


	Missing, contains errors or typos, difficult to follow
	Mistake-free, accurate, limited number of artifacts that cover only a few aspects of the standard. Explanations and reflections are brief and unclear.
	Mistake-free, accurate, easy to follow, adequate number of artifacts that cover some of the aspects of the standard.  Explanations and reflections are of an adequate level description and reflect the context.
	Mistake-free, accurate, easy to follow, great number of artifacts that cover most aspects of the standard.  Explanations and reflections are exceptionally comprehensive, detailed and insightful and reflect the context.

	4d. Building Meaningful Curriculum

Rating:_____


	Missing, contains errors or typos, difficult to follow
	Mistake-free, accurate, limited number of artifacts that cover only a few aspects of the standard. Explanations and reflections are brief and unclear.


	Mistake-free, accurate, easy to follow, adequate number of artifacts that cover some of the aspects of the standard.  Explanations and reflections are of an adequate level description and reflect the context.
	Mistake-free, accurate, easy to follow, great number of artifacts that cover most aspects of the standard.  Explanations and reflections are exceptionally comprehensive, detailed and insightful and reflect the context.

	Standard 5

Becoming a Professional

Rating:_____
	Missing, contains errors or typos, difficult to follow
	Mistake-free, accurate, limited number of artifacts that cover only a few aspects of the standard. Explanations and reflections are brief and unclear.


	Mistake-free, accurate, easy to follow, adequate number of artifacts that cover some of the aspects of the standard.  Explanations and reflections are of an adequate level description and reflect the context.
	Mistake-free, accurate, easy to follow, great number of artifacts that cover most aspects of the standard.  Explanations and reflections are exceptionally comprehensive, detailed and insightful and reflect the context.

	Candidate Choice

(Awards, professional organizations, etc.)

Rating:_____
	
	
	
	

	Overall:

 for organization, visual appeal

Rating:_____


	Portfolio is not organized according to prescribed format.
	Portfolio is organized according to prescribed format.  Section(s) are missing.  It is not easy to follow.
	Portfolio is organized according to prescribed format.  All required sections are included. It is mistake-free and easy to follow.
	Portfolio is well organized according to prescribed format, mistake-free, easy to follow and exceptionally aesthetically attractive.  All required sections are included and addressed above expectations.  


Recommended Portfolio Entries

All portfolio artifacts should be accompanied by some kind of description, caption or reflection piece. Students can provide bullets at the beginning of each section (where they list the standard) and bold those bullets that represent artifacts for that section. This list is all-inclusive and it is not expected that students include all of these items.

Promoting Child Development and Learning

* Infant, toddler or preschool observation in various domains.  If artifacts, just

  summarize findings from one or two observations.  No case studies.

* Ideal classroom diagram

* Strategies for promoting social problem solving (Graphic)

* Rules for the class developed with the children

* Evidence of teaching through visual-auditory and kinesthetic modalities

* A lesson that address children's social development

* Planning based on anecdotal observations

Building Family and Community Relationships

* Letter to families translated

* Invitation to class events

* Class website and/or newsletter

* Participation in EMT meetings and/or parent conferences

* Notes to families about ways they can be involved in the classroom

* Photos of you working with family members in the classroom

* Field trips to connect to the community/ Home visits

* Informal progress reports 

* Invitation to families to participate in the classroom

* Documentation of participation in school-wide events

Observing, documenting and assessing to support young children and families

* Anecdotal records and checklists

* Pre-assessments. formative assessments, summative assessments

* CAP assessments

* Student work samples

* Original assessment

* Running records

* Phonemic awareness assessment

* Writing prompt

Teaching and Learning - This section can be subdivided into subject areas and/or by the grade levels you taught during student teaching.  Subheadings do not need to be listed separately.
Connecting with children and families

* Letter before takeover with suggested home activities

* Web page activities or "homework" that parents can do with children

* Invite family members as guest speakers/classroom visitors

Portfolio









2


Using developmentally appropriate approaches

* Unit overview or web

* Author studies

* Evidence of hands-on learning with concrete materials

* Graphic of your understanding of DAP

Understanding content knowledge in early education

* Integrated lesson plans

* Sample page from plan book

* Web research

* Book lists

Building meaningful curriculum

* Lesson plans with samples of children's work and reflection

* Lesson from the curriculum that you modified for your group of students,

   Examples of differentiation.

Classroom Management

* Graphic of classroom organization and teaching strategies that promote self

  regulation of students

* Seating arrangement

* Example of behavior plan/contract

Technology

* Hard copy sample from Power Point presentation or Kid Pix (other programs)

   student work

* Classroom data in Excel

* Photo of working with students in Media Lab

* Graphic organizer of technology skills

Becoming a Professional

* Resume/ Praxis scores/transcripts

* Observation feedback and letters of recommendation

* Recommendations

* Awards

* Professional organization memberships

* Professional development training

Curriculum and Instruction
A key element of the State of Maryland Redesign of Teacher Education is the emphasis on performance of teacher candidates. The Secondary PDS, based on collaborative effort of UM and school partners, developed and implemented in fall,2003 a rigorous assessment system for teacher candidates, which is based on elements of the INTASC Standards and Maryland Essential Dimensions of Teaching (EDOT). With respect to the production of the artifacts of instruction, candidate portfolios are also evaluated using collaboratively developed criteria. In recognition of the fact that the performance of all members of the PDS community is subject to assessment and continuous improvement, the Secondary PDS has also instituted a Program Feedback Analysis System. 

Recognizing that successful preparation of teacher candidates is dependent upon both production of teaching artifacts as well as performance, both portfolios and in-class instruction are assessed using the jointly developed criteria and rubrics. Guided by pedagogical standards derived from INTASC, teacher candidates are assessed by UMD and school-based personnel using rubrics developed collaboratively.  Intern performance is assessed on multiple occasions by multiple observers (i.e., mentor, university supervisor, and intern self-assessment). 

Up-to-date pedagogical content knowledge must include skills related to the integration of technology into teaching strategies. Training required for such knowledge and skill is infused throughout instructional practice, as guided by professional specialty area standards and the Maryland Teaching Technology Standards (MTTS). Programs meet these standards by requiring specific technology courses and/or technology integration throughout the curriculum. The college monitors technology integration with a standards/syllabus alignment tool (SSAT) designed to assure all programs meet MTTS. 
Alignment of assessment with standards. Assessment measures are aligned with INTASC and national professional standards. 

Program-specific certification standards also guide candidates in their preparation of portfolios. Our candidates’ portfolios are correlated with performance assessment documents, which enable candidates to rely on standards to guide their experiences throughout the internship year. Through seminar discussions, portfolio reviews, and/or poster sessions, candidates have opportunities to highlight their strengths and identify their weaknesses with regard to meeting standards. This on-going process helps to connect university coursework and internship experiences, and provides support to candidates as they continue to develop their knowledge and skills.

Evidence that candidates are meeting standards

Candidates are evaluated by PBA’s four times over the course of their year- long internship experience. PBA’s reflect both the college’s conceptual framework and INTASC standards, and the aggregate data provides feedback on how  candidates are meeting these standards. 
The candidates portfolios are prepared according to requirements aligned with relevant standards, and candidates include reflection on their practice. Also, PBA instruments include the following items: 1) assesses individual differences, 2) adjusts to changing conditions, and 3) assesses student progress. These items allow candidate assessment in terms of the ability to modify their teaching strategies to ensure that all students learn, and PBA data indicate the proficiency of our candidates in this respect. 

In accord with our conceptual framework, our programs emphasize “knowledge of learners” and ensure that candidates understand how students learn and know how to make ideas accessible to them. PBA instruments specifically measure such capability within the item termed “provides effective instruction,” and PBA data indicate that our candidates are competent in this area.

Portfolio Grid  

EDCI’s goal is to design a series of standards-based portfolio tasks which students complete throughout their EDCI coursework. In order to identify current performance tasks that might become designated as portfolio tasks we are asking that each EDCI program review their current performance tasks/assignments and record any below that might be recommended as a portfolio task/artifact.  

1. Enter all program courses in the left column.

2. Review each course and indicate where there are currently projects, assignments, or experiences that link to one of the content standards and which could be a possible portfolio task/artifact.

3. List that performance task/project in the appropriate spot on the grid.

These grids will be used to:

· Determine where there are gaps (standards which are not addressed)

· Decide how the gaps can be filled (development of new tasks, determination of when tasks should be completed, etc.).

SAMPLE COMPLETED GRID  
	Specific Program Name

Elementary, etc.)


	I--B

Exhibit s a professional Disposition


	I-C

Effectively Manages the classroom


	I-D.1

Establishes relationships and communicates with parents
	I-D.2

Collaborates with colleagues


	I-D.3

Collaborates with special services staff
	I-E

Engages in inquiry and reflection
	II-A.1

Assesses Individual Differences
	11-A.2

Evaluates Teaching Resources


	11-A.3

Uses Culturally Diverse resources
	II-A.4

Makes short and Long Range Plans
	II-B.1

Provides Effective Instruction
	II-B.2

Integrates Content and Process
	II-B.3 

Effectively Uses Manipulatives (Math)
	II-B.3

Effectively Uses Media and Technology tools (Rdg/LA, SS, Science)
	II-B.4

Adjusts to changing conditions
	III-C.1 

Assesses Student Progress
	III-C.2

Maintains Records and Communicates Progress

	EDCI 280 

School Service Semester
	Assign-mints

here
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Portfolio Grid

	Specific Program Name


	I--B

Exhibit s a professional Disposition


	I-C

Effectively Manages the classroom


	I-D.1

Establishes relationships and communicates with parents
	I-D.2

Collaborates with colleagues


	I-D.3

Collaborates with special services staff
	I-E

Engages in inquiry and reflection
	II-A.1

Assesses Individual Differences
	11-A.2

Evaluates Teaching Resources


	11-A.3

Uses Culturally Diverse resources
	II-A.4

Makes short and Long Range Plans
	II-B.1

Provides Effective Instruction
	II-B.2

Integrates Content and Process
	II-B.3 

Effectively Uses Manipulatives (Math)
	II-B.3

Effectively Uses Media and Technology tools (Rdg/LA, SS, Science)
	II-B.4

Adjusts to changing conditions
	III-C.1 

Assesses Student Progress
	III-C.2

Maintains Records and Communicates Progress

	List Courses Below
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Completed by _______________________________________________________________________

	University of Maryland Performance Standards
	Possible Artifacts (This list is NOT all-inclusive.) 
	 2-Artifacts and descriptions clearly and convincingly illustrate the performance competencies of the standard
	1-Artifacts and descriptions clearly illustrate the competencies of the standard
	0-Artifacts do not illustrate that the intern has met the performance competenci0es of the standard

	1

Professionalism

And

Collaboration
	
	
	
	

	1a-Professional Disposition

The intern exhibits a professional disposition in all aspects of the workplace
	Mentor teacher’s assessment of intern professionalism, letters of recommendation, resume, Praxis scores, philosophy of education, Prof. Dev. Plan,  honors, reflections
	
	
	

	1b-Classroom Management

The intern manages a learning environment that encourages students’ social interaction, active engagement in learning, and motivation
	Pictures of classroom, management plans, student contracts, philosophy of classroom management/discipline, classroom procedures, positive and negative consequences, reflections
	
	
	

	1c-Parent Relationships and Communication

The intern maintains productive relationships with the community 
	Newsletter, letter of introduction, phone logs, letters to parents, corrected papers with specific feedback for improved performance,

reflections 
	
	
	

	1d-Collaboration With the School Community

The intern participates in activities designed to create the most productive learning environment for all students.
	Staff development activities attended, extracurricular events attended, grade level team contributions, reflections
	
	
	

	1e-Inquiry, Reflection

The intern engages in inquiry that promotes self-assessment, professionalism, and program development
	Reflections that clearly illustrate the intern’s self assessment and quest for improvement in any of the above areas
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	University of Maryland Performance Standards
	Possible Artifacts (This list is not all-inclusive.) 
	 2-Artifacts and descriptions clearly and convincingly illustrate the performance competencies of the standard
	1-Artifacts and descriptions clearly illustrate the competencies of the standard
	0-Artifacts do not illustrate that the intern has met the performance competenci0es of the standard

	2 Planning
	
	
	
	

	2a-Assesses Individual Differences

The intern assesses individual differences and then designs appropriate instruction
	Plans that illustrate the intern’s knowledge  of learning styles and special needs, plans based on student assessments, reflections
	
	
	

	2b-Evaluates Teaching Resources

The intern evaluates teaching resources for their utility, comprehensiveness, accuracy, and cultural diversity
	Lesson plans that use varied resources to illustrate one concept
	
	
	

	2c-Makes Short and Long Range Plans

The intern creates short range and long range plans around key concepts. Plans are adapted to promote student progress and motivation
	Daily lesson plans, unit lesson plans, plans that identify connections to state learning outcomes and local school indicators, reflections on planning
	
	
	

	2d-Engages in Inquiry and Reflection Related to Planning
	Reflections that clearly illustrate the intern’s self assessment and quest for improvement in any of the above areas
	
	
	

	3 Delivery
	
	
	
	

	3a-Provides Effective Instruction

The intern delivers lessons that vary instructional and illustrate best practices
	List of   strategies used, examples of student work, pictures of students engaged in learning,  graphic organizers, reflections
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	University of Maryland Performance Standards
	Possible Artifacts (This list is not all-inclusive.) 
	 2-Artifacts and descriptions clearly and convincingly illustrate the performance competencies of the standard
	1-Artifacts and descriptions clearly illustrate the competencies of the standard
	0-Artifacts do not illustrate that the intern has met the performance competenci0es of the standard

	3 Delivery
	
	
	
	

	3b-Integrates Content and Process
The intern delivers lessons that allow students to integrate knowledge, experiences, and skills from other subject areas.
	Lesson plans, student work or projects, integration of technology, authentic learning activities, reflections
	
	
	

	3c-Uses Manipulative for Mathematics

A variety of tools are used to teach math, diagrams, calculators, computers, manipulatives
	Lesson dependent upon manipulatives, calculators, etc., pictures of the class using these aids, reflections on advantages 
	
	
	

	3d-Adjusts to Changing Conditions

Lessons, short and long range plans are adjusted in response to student performance
	Retaught lessons, documented change in delivery style, strategy changes, tutoring activities, compacted content, reflections


	
	
	

	3e-Engages in Inquiry and Reflection Related to Planning
	Reflections that clearly illustrate the intern’s self assessment and quest for improvement in any of the above areas
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	University of Maryland Performance Standards
	Possible Artifacts (This list is not all-inclusive.) 
	 2-Artifacts and descriptions clearly and convincingly illustrate the performance competencies of the standard
	1-Artifacts and descriptions clearly illustrate the competencies of the standard
	0-Artifacts do not illustrate that the intern has met the performance competenci0es of the standard

	4 Assessment
	
	
	
	

	4a-Assesses Student Progress

The intern uses a variety of formal and informal assessment techniques to assess student progress and to modify teaching strategies
	Student and teacher made tests, rubrics, quizzes, student products, peer assessments, BCRs, ECRs, reflections
	
	
	

	4b-Maintains Records and Communicates Progress

The intern maintains useful records of student performance and uses those records to communicate with students, parents, and colleagues
	Electronic grade books, running and anecdotal records, Friday folders, interim reports, weekly progress communication, data binders
	
	
	

	4c-Engages in Inquiry and Reflection Related to Planning
	Reflections that clearly illustrate the intern’s self assessment and quest for improvement in any of the above areas
	
	
	

	Total Points
	
	
	
	


Total Points:

(34-29=Exceeds Expectations, 28-17=Meets Expectations, 16=Below Expectations)

Comments:
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Teacher Intern Portfolio Review Cover Sheet

May 2004

	Teacher Intern’s Name: 



	Content Area:  (circle)     English   Math  Science   Social Studies   Foreign Language  Art
TESOL,   Reading



	Portfolio Reviewer’s Name/Position:



	General Comments:




Portfolio Reviewer’s Signature ______________________________________________  Date __________________________

Criteria for the Teacher Intern Professional Portfolio

0 =
Artifacts lack substance and relationship to the standard.  Introductions, explanations and reflections are not evident or lack substance.  Artifacts do not demonstrate that the teacher intern has met the performance competencies of the standard.   Essential components are not evident.

1 =
Artifacts are substantive, meaningful and related to the standard.  Introductions, explanations and reflections are evident and provide basic information to the reviewer.  Artifacts demonstrate that the teacher intern has met the essential performance competencies of the standard.  Underlined artifacts are considered essential components for this score.
2 =
Artifacts are highly substantive and meaningful and are clearly related to the standard.  A variety of artifacts with clearly articulated narratives provide significant information regarding the standard.  Reflections are evident throughout the portfolio and indicate personal insights and growth as a professional.  Portfolio is neatly arranged, professional in appearance, and without errors in grammar or spelling.  Artifacts provide clear and convincing evidence that the teacher intern has met all the performance competencies of the standard in an exemplary manner.   Underlined artifacts plus other artifacts are considered essential components for this score.

Rubric for the Teacher Intern Professional Teaching Portfolio

Developed by Secondary PDS Site Coordinators and Mentor Teachers 

	Seven Standards 

for the

 Teacher Intern 

 Teaching Portfolio
	Possible Artifacts

This list is not all-inclusive.

Underlined artifacts are considered essential components.
	2 - Artifacts are Clear and Convincing and Reflect All the Performance Competencies

 of the 

Standard
	1 - Artifacts Reflect the 

Essential Performance Competencies

 of the 

Standard
	0 - Artifacts do not demonstrate that the teacher intern has met the performance competencies of the standard

	I. 

Planning Instruction
	Daily lesson plans, unit lesson plan, plans for differentiated instruction, evidence of education that is multicultural and inclusive, concept map on the topics and sub-topics in the curriculum, plans identify connections to state learning indicators, reflection on the importance of planning, reflection log entries


	
	
	

	II. 

Delivery of Instruction
	Videotape and/or audiotape of instruction, list of instructional strategies used including best practices, examples of student work, pictures of students engaged in learning, graphic organizers, use of technology in instruction and learning, philosophical statement about instruction, special projects, authentic learning activities, reflection log entries, motivational activities used


	
	
	

	Seven Standards 

for the

 Teacher Intern 

 Teaching Portfolio
	Possible Artifacts

This list is not all-inclusive.

Underlined artifacts are considered essential components.
	2 - Artifacts are Clear and Convincing and Reflect All the Performance Competencies

 of the 

Standard
	1 - Artifacts Reflect the 

Essential Performance Competencies

 of the 

Standard
	0 - Artifacts do not demonstrate that the teacher intern has met the performance competencies of the standard

	III. 

Assessment of

Student Learning
	Student and teacher made rubrics, tests, quizzes, (pictures of) student products and exhibits, student self and peer assessments, teacher-generated performance assessments with Brief Constructed Response (BCR) and Extended Constructed Response (ECR) examples, reflection log entries


	
	
	

	IV. 

Classroom Management

&

Organization
	Video and/or audiotape, case study, classroom rules, pictures, seating chart, posters, bulletin boards, graphic organizers, warm-ups, community and team builders, statement of philosophy on classroom management and/or discipline, use of visual cues, evidence of parental contacts, list of positive and negative consequences used, methods to manage transitions, list of classroom procedures (e.g. collecting papers, taking attendance, handling bathroom and telephone requests, etc.), reflection log entries


	
	
	


	Seven Standards 

for the

 Teacher Intern 

 Teaching Portfolio
	Possible Artifacts

This list is not all-inclusive.

Underlined artifacts are considered essential components.
	2 - Artifacts are Clear and Convincing and Reflect All the Performance Competencies

 of the 

Standard
	1 - Artifacts Reflect the 

Essential Performance Competencies

 of the 

Standard
	0 - Artifacts do not demonstrate that the teacher intern has met the performance competencies of the standard

	V. 

Knowledge of Content and 

Educational Theory


	Praxis scores, college transcript, seminars, independent research, professional organizations, educational philosophy, letter confirming degree, curriculum outline, Knowledge of learning styles, Dimensions of Learning, multiple intelligences, etc.  (Include at least one of these areas.)


	
	
	

	VI. 

Student-Teacher Interaction

&

Interpersonal Skills
	Student cards and letters, student evaluations, student work with feedback from teacher, letter to parent introducing self, statement on how to create an inviting classroom community, reflection log entries


	
	
	


	Seven Standards 

for the

 Teacher Intern 

 Teaching Portfolio
	Possible Artifacts

This list is not all-inclusive.

Underlined artifacts are considered essential components.
	2 - Artifacts are Clear and Convincing and Reflect All the Performance Competencies

 of the 

Standard
	1 - Artifacts Reflect the 

Essential Performance Competencies

 of the 

Standard
	0 - Artifacts do not demonstrate that the teacher intern has met the performance competencies of the standard

	VII.

Professionalism
	Reflection on what it means to be a professional teacher, reflection on an interaction with a student, parent, teacher, or administrator, list of staff development activities attended, membership in professional organizations, list of professional periodicals to which you subscribe, list of persons and authors who had greatest impact on you joining the teaching profession, assessment of cooperating teacher on your professionalism, honors and awards, involvement in extra-curriculum activities, letters of recommendation, reflection log entries, current resume


	
	
	

	VIII.

Other

(Optional:  Students may choose to include other items in their portfolio within this section.)


	Please comment on the articles that are included.
	
	
	


SAMPLE COMPLETED GRID

	Specific Program Name

(Secondary English,

Secondary Math,

Elementary, etc.)


	I.

Planning Instruction


	II.

Delivery of Instruction


	III.

Assessment of 

Student Learning
	IV.

Classroom Management & Organization
	V.

Knowledge of Content & Educational Theory
	VI.

Student-Teacher Interaction & Interpersonal Skills
	VII.

Professionalism
	VIII. 

Other

	EDCI 280 

School Service Semester
	
	
	
	
	
	
	
	

	EDCI 342 

Curriculum and Instruction in Elementary Education: Language Arts
	Describe each task in appropriate section.
	
	
	
	
	
	
	

	EDCI 352 

Curriculum and Instruction in Elementary Education: Mathematics
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


Portfolio Grid

	Program:
List courses below:
	I.

Planning Instruction


	II.

Delivery of Instruction


	III.

Assessment of 

Student Learning
	IV.

Classroom Management & Organization
	V.

Knowledge of Content & Educational Theory
	VI.

Student-Teacher Interaction & Interpersonal Skills
	VII.

Professionalism
	VIII. 

Other

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


Completed by _______________________________________________________________________

Past portfolios were hard bound, with students having the choice to develop electronically.  Electronic means where dependent upon the students expertise in specific program applications (some developed portfolios via PowerPoint, others through website development). 
Examples of Art portfolio done via PP http://www.smcm.edu/msde%2Dpt3/eportresource/eports/JENN_R/PRTFLIO/INDEX.HTM 
Reasons for Changes in Portfolio System 

Portfolios and specifically shifting to ePortfolio requirements evolved due to the response to NCATE and MSDE requirements for our college’s accreditation (which we just went through-2/2005). While we had an electronic data management and repository system in place (PBA and Program Feedback Analysis System instruments), the complexity of the plethora of standards that have to be addressed make cross-referencing via and with technology an attractive alternative. The need to include the MTTS (MD teacher technology standards) led to the development of the SSAT instrument. However, this instrument allows us to now cross reference beyond just the technology standards, now we can reference all course content and standards. This will help guide the development of the college’s final eportfolio system. Cross-referencing will help in the initial design of the eportfolio, however individualized program requirements will be allowed within the same “college wide” eportfolio system. 
Currently several eportfolio systems are being piloted, LiveText, iWebfolio, and Open Source Portfolio Initiative (OSPI). These pilots are done in collaboration with a campus initiative looking at “gathering information on a level of interest and use of an eportfolio tool for the campus”. Cost becomes the main incentive in choosing “which eportofio” to utilize. If the campus decides to support an eportfio the cost will be significantly lower than the college purchasing their own.  However, timing also takes precedence. The college would like to have an eportfilio in place by Fall 2005. Therefore, the college may have to choose before the campus has determined if they will support, and if so which they will support. 
Assessing Internal and External Environments as the Basis for Change
Certainty, the external push coming from the NCATE review was “a”-- if not “the” major thrust—to not only include the MTTS standards, but also to start thinking about the college’s technology infrastructure and faculty knowledge and integration of technology within their coursework. As NCATE review approached, the college seems to kick in high gear in preparation. The building itself is old, and while expansion to the building was to take place in 2003, economic conditions have placed this on hold. The decision was made to upgrade the current older classrooms, instead of waiting for the expansion. Technology infrastructure initiatives included all classrooms in the building being retrofitted with computer consoles that provide a computer and an auxiliary panel for controlling a DVD/CD player, VCR, and LCD projector.  The Dean also sponsored a faculty summer technology institute (Summer 2004), with follow up workshops and activities scheduled through the academic year.  Development of the SSAT tool, required all teacher prep faculty to cross reference their course syllabi in the instrument—thus, also serving as a means to have faculty address “how” they were including technology in their delivery and also how students were being asked to address these technology standards through their courses. As the college dialogued about how they addressed assessment criteria , and as NCATE moved toward standards-based assessment the use of an eporfolio became obvious. 
Planning for Review/Revisions to the Portfolio System

The review process for each program is described above. This review process will continue, although as students migrate over to the eportfolio I am sure other requirements will surface. 
Challenges & Barriers to the Portfolio Process and to Modifying the Portfolio Process

Aligning the eportfolio goals and requirements will not be a problem, but tailoring the eportfolio system to differentiate between the programs will. Additionally, somehow incorporating the SSAT and PBA system into the eportfolio will be a difficult task.  While it would be easier to do each individually, it defeats the purpose of utilizing an eportfolio to its full potential. The decision to “grandfather-in” earlier cohorts vs. require all candidates is yet to be determined. Additionally, due to cost and logistics, only one eportfolio system will be supported and utilized. Yet, designing portfolios that are “cookie cutter” templates to meet external standards seems to eliminate creativity, uniqueness and higher order thinking. This contradicts what we emphasize as elements to good teaching. In addition, as teachers enter their own classrooms and perhaps explore utilizing eportfiolos with their students, there is a higher chance of them making use of the same format as they were taught—thus, again eliminating students ability to fully explore creativity, uniqueness and higher order thinking.  Is this how we want our teachers to teach?
Recommendations
Based on UMD Portfolio Committee Recommendations DRAFT
Recommendation #1

Each intern’s portfolio should be compiled throughout the years that he/she is enrolled in the College of Education.

While students collect information and artifacts throughout their program, emphasize on choices and final development is not completed in many cases until the final year. Portfolios, as defined by this committee, are not interview portfolios, but are exit portfolios which document a teacher candidate’s progress toward meeting the specified standards and should be compiled throughout his/her enrollment in the college. This exit portfolio would: illustrate the quality of the overall program, chart the student's progression as a teaching professional, and complement the PBA by documenting the student's accomplishments. The portfolio would become a cumulative record of the students' knowledge, skills, and professional growth during their enrollment in the college of education. Therefore, portfolio seminars, workshops etc… need to be developed earlier in the students program.
Recommendation #2 

Portfolios should be designed to illustrate the standards currently used in the elementary and secondary pba’s.

After many examinations of the numerous sets of standards delineated by the various accreditation groups, the faculty identified commonalities in those standards and designed the PBA instrument as the best means for assessing the knowledge, skills, and attitudes required of a teacher intern. It is the recommendation of the committee that the student portfolios be used as tangible evidence of the intern’s performance and that the generated document should illustrate the standards outlined in the elementary/secondary PBA.

Recommendation #3 

Portfolios should be more than a collection of artifacts. The portfolio should be systematically planned so that specific artifacts (performance tasks, videotapes, reflections, lesson documentation…) are requested which correlate to specific standards.

At present, the student portfolio contains numerous artifacts that are intended to illustrate single standards. The committee recommends that the document contain fewer artifacts. The focus of the portfolio would be on illustrating the depth of the professional knowledge and experiences that have been acquired throughout the student’s coursework AND internship. A single portfolio artifact might illustrate more than one standard. 

Recommendation #4 

Each program will identify a portfolio team to address specific requirements for their program’s portfolio. 

Each program (elementary, secondary math, secondary science…) will have a portfolio development team comprised of representatives from both program faculty and PDS. This program team will work together to determine the portfolio tasks, to sequence the tasks to span the students’ years in the teacher preparation program, to determine the courses during which tasks will occur, to develop a portfolio task for the student teaching semester, and to correlate tasks with standards to ensure that all standards are addressed. 

The program portfolio team will determine an initial course during which an introduction to portfolios will occur. The instructor of this course will introduce the portfolio process to the students within his/her course.

The program portfolio team will determine the priority artifacts that are the best evidence of a candidate’s progress. In that way, each program can maintain the focus of their specific accreditation group.  Those core tasks, identified by each program, would be evaluated and graded by the instructor who assigned the task. The completed tasks that earned a grade of C or better would be deemed portfolio-ready artifacts. 

The final phase of the portfolio development would take place during student teaching. During this phase, the mentor teacher becomes a part of the portfolio development process by aiding the student teacher in completing on-site, integrated task(s) that illustrate specified standards. These artifacts would complete the portfolio by addressing standards that had not previously been addressed (ie. collaboration or professionalism) or possibly revisiting a standard for another reflection on the previous task. (Comprehensive activity)

Recommendation #5

Portfolio tasks will be evaluated as they are completed, and a final overall exit evaluation will be developed by the departments portfolio committee.

Portfolio artifacts that are completed as part of a class will be rubric-scored by the course instructor. Artifacts that are completed during the student teaching experience will be rubric-scored by the mentor teacher and university supervisor. Through their participation in the evaluative process, the mentors (LEA) and supervisors (IHE) collaborate to judge the quality of the student’s work.

Each program will generate a list of required artifacts that will become core components of each student portfolio. Students will be responsible for placing those artifacts in their exit portfolio. The portfolio committee will determine a means for maintaining a record of completed artifacts.

Upon completion of the exit portfolio, students will be asked to present their portfolios to an evaluation team comprised of school and university partners for an exit interview. 

In the future, electronic portfolios will be required for all College of Education teacher candidates.  The university is looking into platforms that will accommodate this requirement.


